
	 I.	 Sources of knowledge that guide professional practices 
A. 		 Scientifically-based research 
B. 		 Theory 
C. 		 Wisdom and experience 
D. 		 Core values 

	II. Defining evidence-based practice 
•	 	A decision-making process that integrates the best available research evidence 

with family and professional wisdom and values (Buysse & Wesley, 2006)
•	 	Integration of professional wisdom with the best available empirical evidence in 

making decisions about how to deliver instruction (Whitehurst, 2002)
•	 	The integration of the best available research evidence with clinical expertise 

and patient values (Sackett et al., 2000)

III. The 5-step process for evidence-based decision-making
1.	  	Ask an answerable question
2. 	 	Track down the best available research
3.	  	Appraise the relevance and quality of the research
4.	  	Integrate the research evidence with wisdom and values
5.	  	Evaluate

IV. Defining a community of practice
• 	 	A community of people with diverse expertise (parents, teachers, students, 

administrators, researchers) who engage in shared inquiry and learning (Pal-
incsar, Magnusson, Marano, Ford, & Brown,1995).

• 	 	The joining of practice with an analysis and reflection to share the tacit 
understandings and to create shared knowledge from experiences among 
participants in a learning opportunity (Stein, 1998)

• 	 	Based on collective expertise and designed to stimulate a bidirectional flow 
of knowledge from research to practice and from practice to research (Wes-
ley & Buysse, 2006)

V. Theoretical and conceptual foundations of a community of practice
• 	 Knowledge is situated in experience (Situated Learning Theory) 
• 	 Experience is understood through critical reflection with others who share 

this experience (Reflective Practice) 
 • 	 Practice knowledge reflects the integration of the best available research 

evidence with professional and family wisdom and values (Evidence-Based 
Practice) 

VI. Defining features of communities of practice (Wesley & Buysse,2006) 
• 	 Diverse expertise 
• 	 Shared purpose and goals 
• 	 Activities (discussions, deliberations, reflection, observation) 
• 	 Inquiry (formulating & testing hypotheses) 
• 	 Linking ideas and findings with those of the broader community 
• 	 Regeneration of membership and cycles of activities 

VII. Getting Started: 
		    Building a Community of Practice from the Ground Up 
		    (Buysse, Sparkman, & Wesley, 2003) 

1. 	 Identify areas for shared inquiry and learning 
2. 	 Start with existing groups 
3. 	 Seek members with diverse expertise 
4. 	 Build relationships and negotiate new roles to achieve diverse expertise 
5. 	 Create opportunities for discussion and reflection 
6. 	 Establish a discourse among community members 
7. 	 Develop mechanisms for making decisions and sharing findings 
8. 	 Seek new ways to inculcate the value of community relationships 
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